Wilmington University
College of Education

Curriculum Theory and Practice

Course Number: EDL 7703
Course Title: Curriculum Theory and Practice
Faculty Contact:

Course Description: Through a study of curriculum theory that includes the writings of John Dewey, Jerome Bruner and others,
and planning structures such as those proposed by Ralph Tyler, and Grant Wiggins and Jay McTighe, students will
conceptualize their own philosophy of curriculum and juxtapose it with the enacted curriculum of their organization. They will
study and propose resolutions to real curriculum problems and apply a model of planning to their own problem of practice in
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Program Theory and Foundation
Link to the Program Theory will be housed at the top of your program.

Program Competencies: EDL Doctorate in Educational Leadership

Specialized Professional Association Standards: NELP-Building-Standards.pdf and NELP-DISTRICT-Standards.pdf

Teacher Leader Exploratory Consortium Standards (Research based and aligned to INTASC standards): Teacher Leader Exploratory
Consortium Standards

Technology Standards: International Society for Technology Administrator Standards

Wilmington University Graduate Graduation Competencies: Graduate Graduation Competencies

Delaware Performance Appraisal System Il: DPAS Il for Administrators

Additional Course Information and Schedule of Class Activities will be posted on the course blackboard site
Assignments and Grading

Class Discussion, Simulation and Collaboration

Curriculum Plan Evaluation

Systemic Practices of Curricula

Professional Development Plan

Curriculum and Professional Development Plans Implementation
Structured External Assignment
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College of Education Attendance Policy:

In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. Vacations are not
considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases except valid emergencies. Failure to
obtain approval for exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence).

Students who have registered for a course and never attended the class
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http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-DISTRICT-Standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
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http://www.gutenberg.org/ebooks/852?msg=welcome_stranger
http://www.ascd.org/ASCD/pdf/journals/ed_lead/el_197601_morris.pdf
http://www.project2061.org/publications/designs/online/pdfs/reprints/2_macdld.pdf
http://www.aasa.org/home/
http://www.ascd.org/Default.aspx
https://www.commoncurriculum.com/
https://www.edutopia.org/
http://smithsonianeducation.org/educators/index.html
http://www.teachertube.com/
http://www.readwritethink.org/about/news/explore-thinkfinity-24.html

Learning Outcome 2 — Planning Design (NELP B4.1and 44 & TLD 1)

Learning Activities/Performance Tasks:

1. Candidates choose a planning model (Tyler, UBD, etc.)

2. Candidates display knowledge of the important concepts in curriculum design (scaffolding, scope and sequence, alignment,
spiraling and articulation, continuity).

3. Candidates in collaboration with school and district leadership teams and other stakeholders apply systemic practices of
curricula, use of technology and other supports of the academic and non-academic programs.

4. The candidate will chair a committee as the district, school or teacher leader in whose goal it is to brainstorm various the
curricular improvement decisions stemming from an analysis of the data and problems provided.

5. The candidates will not only generate possible solutions, but they will also provide a list of relevant questions for a deeper
understanding, give various scenarios for innovative and creative ideas and use research and theory to add credence to their
plan and ideas.

6. Candidate researches Open Education Resources and other technologies for the improvement of academic and non-academic
programs and practices.

Learning Outcome 3 — Assessment (NELP 4.3 & TL D3, 4)

Learning Activities/Performance Tasks:

1. Candidates identify formative and summative assessments addressing the identified curriculum issue(s).

2. Candidates use formative and summative assessment data in curriculum design and improvement.

3. Candidate cultivates teacher capacity to improve instruction through an analysis of assessment data.

4. Candidate uses research to propose strategies for assessment systems that are culturally responsive and accessible.

Structured External Assignment: Curriculum and Theory

District Leaders

Using a strategic, research-based process for developing a district improvement plan, the district leader candidates will
demonstrate instructional leadership skills by identifying curriculum needs in their district and its relationship to the district
culture, considering the problem in the context of their philosophy of curriculum theory and research and the theorist with
whom they most closely align. They will use data from curricula and technology management systems and choose a planning
structure that engages district curriculum supervisors/directors, principals, assistant principals and teacher leaders in
applying it to the curriculum problem(s), including how to implement and evaluate the changes. Candidates will design,
develop and present a professional development plan across schools within the district. Candidates will design, develop and
present a professional development plan that supports equity and diversity for all students (i.e. special needs population,
social and economic status) in the schools with the district. Finally, candidates will collect, analyze and disseminate data
related to the quality of the curriculum, instruction, assessment practices and results in the district.
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Building Leaders

Using a strategic, research-based process for developing a school improvement plan that is aligned to the district improvement
plan, the school leader candidates will demonstrate instructional leadership skills by identifying curriculum needs in their
school and its relationship to the district culture, considering the problem in the context of their philosophy of curriculum
theory and research and the theorist with whom they most closely align. They will use data from curricula and technology
management systems and choose a planning structure that engages school leadership team and teacher leaders in applying it
to the curriculum problem(s), including how to implement and evaluate the changes. Candidates will design, develop and
present a curriculum, instruction, assessment and plan for the school that includes academic or non-academic supports.
Candidates will design, develop and present a professional development plan that supports equity and diversity for all
students (i.e. special needs population, social and economic status) in the school. Finally, candidates will collect, analyze and
disseminate data related to the quality of the curriculum, instruction, assessment practices and results in the school.

Teacher Leaders

Using a strategic, research-based process for developing a department, team or grade level improvement plan that is aligned

to the school and district improvement plans, teacher leader candidates in collaboration with colleagues and school

administrators will demonstrate instructional leadership skills by identifying a curriculum problem in the classroom,

professional learning community (department/grade level) or school and its relationship to an inclusive school culture,

considering the problem in the context of their philosophy of curriculum theory and research and the theorist with whom they

most closely align. They will use data choose a planning structure and engage school curriculum colleagues and schoo, instruction, assessmel
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EDL 7703 — Curriculum and Theory

Building Rubric
| | Novice | Emerging | Proficient (TARGET) | Advanced Performance
NELP 4.1 Content

Candidate knowledge of research on the
leadership of academic and non-academic
programs; approaches to coordinating among
(a) curricula, instructional technologies, and
other supports and (b) academic and non-
academic systems; evidence-based curricula,
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Novice | Emerging | Proficient (TARGET) | Advanced Performance

academic and non-academic  support of school’s academic leadership team, faculty and parents
services. and non-academic services. in support of school’s academic and
non-ac
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Novice Emerging Proficient (TARGET) Advanced Performance
curricular learning plan with the school leadership team,
through collaboration with the | parents and other stakeholders.
school leadership team.

NELP 4.4 Educational Leadership Skills Candidate engage staff in
gathering, data to evaluate

Candidates demonstrate skills required to results
engage faculty in gathering, synthesizing, and
using data to evaluate the quality,

coordination, and coherence of the school’s
curriculum, instruction, and assessment
practices; use research and evidence to
propose designs and implementation strategies
for improving coordination and coherence
among the school’s curriculum, instruction,

and assessment practices; and use technology
and performance management systems to
monitor, analyze, implement, and evaluate
school curriculum, instruction, and assessment
practices and results.
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NELP 4.4 Content

Candidate knowledge of research on the
coordination (or lack thereof) within and
among academic and non-academic
services and its impact on student
learning and well-being; appropriate and
ethical use of data to monitor and
continuously improve the district’s
curriculum, instruction, and assessment
practices; and approaches and strategies
for developing and implementing
coherent and equitable systems of
curriculum, instruction, assessment,
student services, technology, and
instructional resources.

Novice
Candidate review research
on the coordination of
academic and non-
academic services’ impact
on student learning and
well-being.

Candidate knows
appropriate and ethical
use of data to improve the
district’s curriculum,
instruction, and
assessment practices.

Candidates knows
strategies for developing
and implementing systems
of curriculum, instruction,
assessment, student
services, technology, and
instructional resources.

Emerging
Candidate knows research on
the coordination of academic
and non-academic services’
impact on student learning and
well-being.

Candidate knows appropriate
and ethical use of data to
continuously improve the
district’s curriculum,
instruction, and assessment
practices.

Candidates knows approaches
and strategies for developing
and implementing coherent
and equitable systems of
curriculum, instruction,
assessment, student services,
technology, and instructional
resources.

Proficient (TARGET)
Candidate understands research
on the coordination of academic
and non-academic services’
impact on student learning and
well-being.

Candidate understands
appropriate and ethical use of
data to continuously improve the
district’s curriculum, instruction,
and assessment practices.

Candidates understands
approaches and strategies for

Advanced Performance
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Novice Emerging Proficient (TARGET) Advanced Performance

and knowledge of colleagues to knowledge of colleagues to address interpretation of results, and application
address curricular expectations curricular expectations and student of findings to improve teaching and
and student learning needs. learning needs. learning.

Candidate serves as a team leader to
harness the skills, expertise, and
knowledge of colleagues to address
curricular expectations and student
learning needs.
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SUPPLEMENTAL MATERIALS:
1 Publication of the American Psychological Association [APA Manual], 2010, 6™ edition, 7 printing.
1 Purdue OWL: APA Formatting and Style Guide
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