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College Education Program Attributes 
The way

https://ccsso.org/resource-library/intasc-model-core-teaching-standards-and-learning-progressions-teachers-10
http://caepnet.org/~/media/Files/caep/standards/2018-caep-k-6-elementary-teacher-prepara.pdf
https://www.iste.org/standards/iste-standards-for-teachers
https://www.brookings.edu/blog/education-plus-development/2017/10/31/teaching-problem-solving-let-students-get-stuck-and-unstuck/#undergraduate
https://www.nasdtec.net/page/MCEE_Doc
https://education.delaware.gov/educators/k12-licensing-and-careers/educator-evaluation/dtgss/
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7. The candidate can articulate the connection between student learning and real-world 
application.  

 
Assessment(s): Candidates will evaluate and reflect on existing teacher lessons.  Candidates will 
design, plan, and implement a minimum of two lessons.  Candidates will analyze and reflect on the 
design of instructional planning, the use of technology, and student learning. 

 
 
Learning Outcome 3 – Learning Environment (ACEI 3.4 / AMLE 1a, 1d, 2c, 3b / CEC 2.1 / InTASC 3) 

Learning Activities/Performance Tasks: 
 
1. The candidate will identify and maintain the classroom teacher’s expectations and procedures 

in coordination with students. 
2. The candidate will implement appropriate behavior modifications, strategies, and 

accommodations based on student needs. 
3. The candidate will continuously reflect and refine classroom expectations and procedures 

based on student learning and behavioral needs. 
4. The candidate will identify, plan, and arrange the physical environment to adapt or 

accommodate for varying learner needs. 
 
Assessment(s):  Candidates will evaluate and reflect on existing classroom expectations, 
procedures, and routines.  Candidates will create, plan, and implement a minimum of two lesson 
plans.  Candidates will record each lesson and reflect on student behavior and implemented 
modifications and strategies. 

 
Learning Outcome 4 – Professionalism (ACEI 5.1, 5.2 / AMLE 3b, 5a, 5b, 5d / CEC 6.1, 6.2, 6.3 / 
InTASC 9) 

Learning Activities/Performance Tasks: 
 
1. The candidate will communicate to colleagues, peers, families, students, and the greater 

community in a professional manner.   
2. The candidate will demonstrate and maintain professional teaching dispositions and behavior.   
 
Assessment(s):  Candidates will write and distribute an introductory letter to families explaining 
their role in the classroom. Candidates will document active engagement in assigned classroom 
through SL&L portfolio.  Candidates will submit an evaluation from the mentor teacher. 

 
Week Week at a Glance Essential Questions 
One ¶ What are the fundamental concepts and materials that serve as the building blocks 

for this course? 
¶ How can a deep understanding of these basics lay the groundwork for a 

comprehensive and successful learning journey throughout the course? 
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Week Week at a Glance Essential Questions 

¶ How do these components work together to ensure effective instructional delivery, 
student engagement, and meaningful learning outcomes? 

Four ¶ How can educators effectively utilize demographic information and knowledge of 
students to design coherent and inclusive instructional plans that cater to the 
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Week Week at a Glance Essential Questions 
Fifteen ¶ What are your three biggest takeaways from this course? 

¶ How can you apply these takeaways to enhance your personal, academic, and 
professional growth in the long term? 

 

Assignments  
 
1. Discussion Board 

• Respond to each discussion item with one original statement and two comments to other 
students’ post. 

2. Lesson Plans 
• Plan, develop, and enact two lesson plans integrating technology. 

3. Reflection 
• Analyze and reflect on instruction and student learning outcomes. 

4. Knowledge of Students  
• Through completing PPAT Task 1, evaluate the impact of knowledge of students on 

teaching and learning 
5. Field-based Engagement Portfolio. 

¶ Provide evidence of ten activities/experiences from student teaching. Briefly describe 
each activity/experience. 

 
Grading 
 
¶ Lesson Plans                 25% 
¶ Knowledge of Students            25% 
¶ Student Portfolio                        20% 
¶ Discussion Board    10% 
¶ Reflection                                     10% 
¶ Mentor Evaluation                 10% 

 
These required projects are briefly described in the “Learning Outcomes” section of the syllabus. 
Additional details and resources, including OERs, can be found on the course site. 
 
Academic Policies 
 
Procedure/Guidelines for Receiving Special Accommodations 
 
College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the 
University policy. Vacations are not considered legitimate reasons for missing classes. Faculty must be 
contacted prior to class in all cases except valid emergencies. Failure to obtain approval for exceptions 
may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of NA 
(never attended). Early departures and late arrivals will be cumulative toward class absences. It is the 
student’s responsibility to obtain and complete assignments on the due dates. Students who register and 
enter the course on the drop/add date have four days to complete the first week’s assignments. 

http://www.taskstream.com/
/studentlife/disabilityservices/procedure.aspx
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Course Materials and Reading List:  

 
1. Antoniou, P., & James, M. (2014). Exploring Formative Assessment in Primary School Classrooms: 

Developing a Framework of Actions and Strategies. Educational Assessment, Evaluation and 

Accountability, 26(2), 153-176. 

2. Council for Exceptional Children. (2017). CEC Initial and Advanced Program Standards. Retrieved 
from https://exceptionalchildren.org/standards 

3. Delaware Teacher Growth and Support System (DTGSS) A document from the Delaware 

Department of Education; DTGSS is Delaware’s statewide educator evaluation system. As a 

statewide system, DTGSS establishes consistent educator and student performance expectations 

and outcomes across all schools. DTGSS replaces the state’s previous DPAS-II system for 

evaluating classroom teachers beginning in Fall 2023. School specialists and administrators will 

remain on the current DPAS-II system. 

4. Haynes, A. (2010). The complete guide to lesson planning and preparation. London: Continuum. 

5. Hess, F. (2015). The cage-busting teacher. Cambridge, MA: Harvard Education Press. 

6. Lemov, D. (2010). Teach like a champion: 49 techniques that put students on the path to college 

(1st ed. ed., Jossey-Bass teacher). San Francisco: Jossey-Bass. 

7. Praxis Performance Assessment for Teachers  An examination and documents from Education 

Testing Systems (ETS); The PPAT assessment evaluates test takers on their abilities to impact 

student learning as it relates to the InTASC Model Core Teaching Standards, demonstrating that 

they have the basic pedagogical content knowledge and application for the classroom to begin 

teaching as an entry-level teacher. 

8. Sherwood, G., & Horton-Deutsch, S. (2012). Reflective practice: Transforming education and 

improving outcomes. Indianapolis, IN: Sigma Theta Tau International. 

9. The Framework for Teaching 

https://exceptionalchildren.org/standards
https://education.delaware.gov/educators/k12-licensing-and-careers/educator-evaluation/dtgss/
https://www.ets.org/ppat.html
https://danielsongroup.org/framework/
http://www.rodelfoundationde.org/blueprint/
https://bloomstaxonomy.net/
https://bloomstaxonomy.net/
https://www.splashlearn.com/blog/best-classroom-management-strategies-for-better-engagement/
https://cft.vanderbilt.edu/guides-sub-pages/setting-up-and-facilitating-group-work-using-cooperative-learning-groups-effectively/


https://www.edutopia.org/blog/how-people-learn-evidence-based-paul-bruno
https://www.edweek.org/ew/articles/2014/10/22/09pl-overview.h34.html
https://www.nbpts.org/blog/2018/06/04/top-5-strategies-for-motivating-students/
https://www.edweek.org/technology/what-is-personalized-learning/2019/11
https://www.edutopia.org/article/powerful-model-understanding-good-tech-integration/
https://www.curriculumassociates.com/programs/i-ready-learning/teacher-toolbox
http://cft.vanderbilt.edu/teaching-guides/teaching-activities/visual-thinking/
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Structured External Assignment: Planning and Preparation 
 
Using the Wilmington University Unit Plan Format and appropriate standards including the Common Core Standards, the 
teacher candidate will complete and submit two age-appropriate lesson plans which include a variety of methods and 
materials to teach subject matter across content areas, including the application of critical thinking and problem-solving skills. 
The lessons must address cultural differences, different developmental levels, different learning styles and ability levels.  It 
must also include both formative and summative assessment strategies, and digital age learning experiences to plan, evaluate 
and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each 
elementary student.   

Delaware Teacher Growth Support System  
Novice  Emerging  Proficient (TARGET)  Advanced Performance  

LEARNING 
ENVIRONMENT: To 
what extent does the 
classroom 
environment 
support all students 
to learn? 
Indicator 1.1 
 
Structures for 
Learning 

Routines, procedures, and 
behavior expectations are 
not clear, communicated, 
and/or not taught. 
 
Students struggle to or do 
not follow routines and 
procedures causing 
interruptions in 
instructional time and 
long periods of downtime. 
 
Student misbehavior 
detracts from others’ 
learning and teacher does 
not or unsuccessfully 
respond.  

Routines, procedures, and 
behavior expectations are 
clear and communicated but 
are not matched to students’ 
needs and/or not taught to 
mastery. 
 
Students follow classroom 
routines and procedures with 
teacher prompting, causing 
interruptions in instructional 
time. 
 
Student misbehavior detracts 
from others’ learning, but 
students change their behavior 
when prompted by the 
teacher.  

Routines, procedures, and 
behavior expectations are 
clear, communicated, and 
matched to students’ needs 
and taught to mastery. 
 
Students follow established 
classroom routines and 
procedures, which maximizes 
instructional time. 
 
Students exhibit appropriate 
behavior that does not 
detract from others’ learning.  

Routines, procedures, and 
behavior expectations are 
clear, communicated, and 
matched to students’ needs 
and taught to mastery. 
 
Students follow established 
classroom routines and 
procedures, which maximizes 
instructional time. 
 
Students exhibit appropriate 
behavior that does not 
detract from others’ learning. 
 
Students take initiative to 
manage classroom 
procedures and their own 
behavior. 
 
Students prompt others to 
follow classroom procedures, 
routines and expectations.  
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Novice  
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Novice  Emerging  Proficient (TARGET)  Advanced Performance  

 
Objectives for 
Learning 

 
Students do not know 
what they are learning or 
what the objective is. 
 
Students are not provided 
criteria for success with 
the objective.  

 
The lesson objectives are 
accessible to students but are 
not clearly communicated. 
 
Students can read or describe 
the objective. 
 
Students are provided criteria 
for success, but the criteria are 
not aligned to the objective.  

do. 
 
The lesson objectives are 
accessible to students, clearly 
communicated and revisited 
throughout the lesson. 
 
Students can clearly 
articulate what they are 
learning and why it is 
important for them to know. 
 
Students are provided criteria 
for success with the objective, 
that are fully aligned to the 
objective.  

do. 
 
The lesson objectives are 
accessible to students, clearly 
communicated and revisited 
throughout the lesson. 
 
Students can clearly 
articulate what they are 
learning and why it is 
important for them to know. 
 
Students are provided criteria 
for success with the objective, 
that are fully aligned to the 
objective. 
 
Students make connections 
between what they are 
currently learning to previous 
learning and/or to content in 
other disciplines.  
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Novice  Emerging  Proficient (TARGET)  Advanced Performance  

Presentation of 
Information 

Students’ prior knowledge 
has not been assessed. 
 
Learning experiences are 
not supported through 
well-chosen explanatory 
devices. 
 
Learning experiences do 
not include a strategy to 
activate or summarize 
learning.  

directed by the teacher. 
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Novice  Emerging  Proficient (TARGET)  Advanced Performance  

Standard #08: Instructional Strategies The teacher understands and uses a variety of instructional strategies to encourage 
learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways. 

ENGAGEMENT IN 
LEARNING: To what 
extent does the 
instruction support 
and engage all 
students? 
Indicator 2.3 
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Novice  Emerging  Proficient (TARGET)  Advanced Performance  

are primarily among students, 
but the discussion is low level.  

does and including all 
students.  

does and including all 
students. 
 
Students engage in 
accountable talk* to challenge 
thinking, push for evidence, 
and/or refine arguments. 
Students initiate class 
discussions and peer 
collaboration.  

Standards  
USA- InTASC Model Core Teaching Standards (2011) - Standards Only 
Standard:  
Standard #06: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their 
own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
Standard:  
Standard #07: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 
Standard:  
Standard #08: Instructional Strategies The teacher understands and uses a variety of instructional strategies to encourage 
learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways. 

MAXIMIZING 
LEARNING: To what 
extent do all 
students retain and 
apply their learning 
with productive 
struggle? 
Indicator 3.3 
 
Academic Language 
and Vocabulary 

Teacher does not use or 
incorrectly uses academic 
language and vocabulary. 
 
Students are not explicitly 
taught or required to 
know specific academic 
language or vocabulary. 
 
Students are not provided 
opportunities to use 
academic language or 
vocabulary. 
 
Students are not 
prompted to use academic 
language or vocabulary 

Teacher models inaccurate or 
inappropriate use of academic 
language and vocabulary but 
recognizes and corrects their 
errors. 
 
Students are not explicitly 
taught but are required to 
know specific academic 
language and vocabulary. 
 
Students are provided 
opportunities to use academic 
language or vocabulary but 
not in a rigorous, authentic 
way. 
 
Students are prompted to use 

Teacher models accurate and 
appropriate use of academic 
language and vocabulary. 
 
Students are explicitly taught 
and required to know specific 
academic language and 
vocabulary. 
 
Students are provided 
opportunities to use academic 
language or vocabulary in a 
rigorous, authentic way. 
 

vocabulary. 
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Novice  Emerging  Proficient (TARGET)  Advanced Performance  

and/or corrected when 
misused.  

appropriate academic 
language and vocabulary and 
are corrected when it is 
misused.  

with no or minimal teacher 
prompting.  

with no or minimal teacher 
prompting. 
 
Students take responsibility 
to help others understand 
academic language and 


